
Did You Know?
Did you know that while some English Learners are 

immigrants and newcomers to this country, the 

majority of ELs enrolled in U.S. schools were born 

here? 85% of pre-kindergarten to 5th grade EL 

students and 62% of 6th to 12th grade EL students were 

born in the U.S. and hold citizenship.

(Zong and Batalova, 2015)
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A Note

Welcome to the third 

quarter edition of Many 
Tongues, One Voice. In 

this issue we examine 

the many cultural 

factors that impact 

children entering US 

schools from diverse 

backgrounds, aspects 

that influence students’ 

transitions into US 

classrooms, and the 

importance of language 

to students’ identity. 

While you may never 

have thought about the 

effects of these things 

on English Learners’ 

classroom interactions, 

take a moment to
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reflect about your own 

classroom community in 

light of what you read.  In 

this issue you’ll also see 

information about 

Winston-Salem/Forsyth 

County’s eight bilingual 

programs that serve 

several hundred students 

in our district. These 

unique programs

offer students a chance 

to experience not just a 

second language, but a 

second culture; building 

empathy, multiculturalism, 

and global awareness. If 

you’ve ever considered 

becoming ESL certified, 

you’ll find that 

information included as 

well on page seven. Enjoy! 

http://www.colorincolorado.org/article/what-you-need-know-about-ells-fast-facts
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Cultural Norms Vary 

Surface 
Features 

Spoken 
Norms 

Understood
Norms

Unconscious
Norms 

Food Signs of respect Courtesy Concept of “self” 

Dress 
Using first names vs. 

titles
Concept of personal

space/privacy
Preference for cooperation 

vs. competition

Language Eye contact Attitudes towards time Tolerance for pain 

Literature 
Appropriate volume, 
tone, pitch, intonation

Concepts of cleanliness Role in family 

Music Discipline Ideals of childrearing Status

Art Gender norms Notions of modesty Individualism vs. collectivism

Entertainment Turn taking/overlap vs. 
interruptions

Challenges to authority 
(agonist)

Stoicism vs. emotionalism 

Employment
Internal vs. external 

locus of control 
Appropriate displays of 

affection 
Fatalism vs. free will 

Spectrum of Cultural Norms

Cultural norms impact not just the way we interact socially, but the way we think and feel, the way we perceive situations, 

and the way we react to them. Most people focus immediately on the surface features of culture because they are the most 

readily identifiable. Some features of culture are very obvious- dress, food, music- and provide members with a collective 

identity. Others are much more subtle- such as beliefs about one’s role in society, notions of privacy, and demonstrations of 

emotion. Outsiders may perceive behaviors within a culture as odd or unsettling, without understanding the underlying 

beliefs and thoughts that perpetuate them.  English Learners bring with them into classrooms a myriad of cultural 

practices, perspectives, and products that can sometimes clash with classroom expectations. For example, notions of 

cheating may be foreign to members of a collectivist culture who rely on working together to accomplish tasks. The idea of 

self-control may be unfamiliar to a child used to an authoritarian-style of teaching with strict physical enforcement. 

Teachers cannot afford to ignore the influence of students’ home cultures on classroom interactions and should seek to 

educate themselves about their students’ cultures so that they can better understand and navigate differences that arise. 

Explicit Implicit
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Primary 
Language 

Personal 
Identify

Relationship 
Building

Cultural 
Identity

Emotional 
Expression

Valuing 
Language & 

Cultural 
Diversity Basic 

Communication

Academic 
Language

Language 
Awareness

World 
Knowledge

Second 
Language

Elements of Cognitive and Social-emotional Functioning 

Associated with Primary Language 

Cognitive 

Elements  

Social-

Emotional 

Elements  

No Limits to Literacy for Preschool English Learners, Theresa A. Roberts 

Language is not just the way we talk, it is 
a part of our cultural identity, connects 
us to our communities and loved ones, 
and permeates every single aspect of 
our lives. As educators, we should value 
and validate students’ native 
language(s) because we know language is 
an integral part of who our students are 
and how they perceive themselves. 
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Naming Conventions

Names are very personal and relate closely to an individual’s identity.  While some English Learners may have 
names that seem unusual, they may be common in the child’s native country. Many cultures honor elders by 
naming children after them in some way. Families may have names that reoccur on family trees many times 
over or multiple family members with the same name at a given time. For example, Somali names often 
consist of three given names and no surname. This traditionally includes a unique name, the father’s first name, 
and the paternal grandfather’s first name. 

You may find that your ELs do not share a last name with their mothers. In some countries, like Korea, wives 
may not traditionally take their husband’s last name. In others, like Russia, women may take their husband’s last 
name but add an –a on the end to indicate femininity. In many Hispanic cultures, a child is given both parents' 
last names, with the mother’s surname following the father’s. Surnames often related at one point to one’s 
occupation or location and may still give information about the individual or his or her family, providing a 
connection to a larger group within a society or culture. 

When EL families enroll their children in US schools, they may not understand how to fill out various forms 
and should be given very clear instructions as to how the information will be used.  Misspellings, the use of 
nicknames, improper formatting, etc. can follow children throughout their educational journey. For example, in 
some countries, such as China, families use nicknames for those very close to the child, but these are 
reserved for family. Official given names should be used for documentation and formal settings such as 
school. 

Teachers do not have the right to change or even Anglicize a child’s name, even if the name has an English 
equivalent.  Children coming from other cultures are dealing with many changes and should not have to 
establish an entirely new identity.  An individual’s name is central to their identity and connects them to their 
family and community. Always refer to parents when asking what they would prefer a very young child to be 
called in school and/or ask older students their preference. 

Adapted from Getting Started with English Language Learners by ASCD

Check out back 

issues of 

Many Tongues,

One Voice 
by clicking 

HERE 

“Learning a foreign language, 
and the culture that goes with 
it, is one of the most useful 
things we can do to broaden the 
empathy, imaginative sympathy, 
and cultural outlook of 
children.”

---Michael Gove

https://www.wsfcs.k12.nc.us/Page/107823
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FEEDBACK
Give Us Some 

Feedback: 

Click Here 
to tell us what you think! 

Program ESL Academy
Developmental

Bilingual 
Immersion Dual Immersion 

Language Goals English Proficiency Bilingualism and 
Biliteracy

Bilingualism and 
Biliteracy

Bilingualism and 
Biliteracy

Students’ 
Characteristics 

-Limited or no English

-Recent Arrival to 
US

-Low level of literacy 

-Interrupted formal 
schooling

-Variety of cultures 
and languages

-Limited or no 
English 

-Spanish speaking

-Variety of cultural 
and geographic 
backgrounds

-Speak English

-May or may not be 
from culture 

-Immersed in the 
target language

-Native English 
Speakers mixed with 
non-native English 
speakers

-Variety of cultural 
and geographic
backgrounds 

Length of 
Participation 

1-2 semesters K-5 K-5 K-5

Participating
Schools 

Middle or high school 
age students

(Housed at Winston-
Salem Prep)

Diggs-Latham (K-5)
Easton (K-5)

Old Town (K-5)
Forest Park (K-3)

Konnoak (Chinese: 
Mandarin) (K-5)

Ashley (K-5)
Speas (K-4)

Smith Farm (K-4)

Bilingual and Special Language Programs in WS/FCS

Check out the bilingual programs offered by Winston-Salem/Forsyth County Schools!  Get the word 
out about these awesome programs to parents and staff!  Developmental and Dual Immersion 
programs are open to native Spanish speakers, while Immersion and Dual Immersion programs are 
open to native English speakers. If you are interested in being a part of one of our programs, 
contact Diana Castaño, Bilingual Programs Coach, at dmcastano@wsfcs.k12.nc.us for more information.

10 Benefits of Being Bilingual 

1. Enhanced executive functioning   6. Superior phonemic awareness 
2. Better decision making abilities       7. Augmented multi-tasking abilities 
3. Advanced phonemic awareness   8. Superior self-regulation 
4.  Highly developed listening acuity      9. Job skill advantage 
5.  Increased global awareness 10. Delayed dementia in adulthood

https://docs.google.com/forms/d/e/1FAIpQLSfvJyDvtSnQSgUXc7_A-Kb9Sfk-RfMK553YW-ODdXmCMEqA4g/viewform?usp=sf_link
mailto:dmcastano@wsfcs.k12.nc.us
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Culture Shock in Children 

Culture shock in children is a topic rarely discussed.  While most international travelers are aware of its effects, 
teachers working with Newcomers should be conscious of its impact on classroom behaviors.  What may appear to 
educators as a lack of cooperation may in actuality be indicators of a child who is overwhelmed, frustrated, and 
experiencing culture shock. Some of the indicators of culture shock in children include:

Combating the ill effects of culture shock requires patience and understanding on the part of educators, who can 
be intentional about equipping students with the basic language they need to communicate, lowering students’ 
affective filters by creating stress free opportunities to interact with others, and incorporating frequent breaks or 
down time for students to physically and emotionally regroup.

Physical Symptoms Emotional Symptoms

headache sadness

diarrhea frustration

nausea loneliness

insomnia anxiety

isolationism negative attitudes

inattentiveness resistance

Every Child Accountability and Tracking System (ECATS)

The new and improved PCG/NCDPI joint accountability system 
ECATS will replace EdPlan soon! In order to roll-over all of the 
information into ECATS, there will be a “blackout period” of time 
during which teachers and administrators will not have access to 
student data in EdPlan. This will likely occur sometime in June 2018. 
In preparation, please plan for the EL component of EdPlan to be
inaccessible after May 4. This means that all EL accommodations 
must be entered into EdPlan before May 4, 2018.  Make sure all 
plans are entered and finalized (rather than saved as a draft). No changes can be made to plans after 
May 4th. Please prepare by printing all EL testing plans and Review of Accommodations (ROA) documents 
prior to this date. You can learn more about ECATS HERE. 

http://www.ncpublicschools.org/ecats/
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Sneaking in a Little Math
By Ruthie Kirk, ESL Teacher Old Town Elementary 

EL students + Math Word Problems = Struggle! 
We all know the read-aloud accommodation is a 
partial solution, at best. Working with some first 
graders recently, I saw a way to make a small 
beginning. The group was enjoying one of the 
Hampton Brown Phonics Songs:

“Three pink pigs that I once knew, a big pig, a 
little pig, a skinny pig, too, saw a tub where they 
could sit. But when they got in it, one didn’t fit!”

I posed the question: “Can you think of a 
number sentence to go with this song?” They 
struggled some, but at last got on track with 
2+1=3. Then we worked together to add some 
words: The two pigs in the tub plus the one who 
didn’t fit equals three pigs in all. After that 
someone suggested 3-2=1. There were three pigs 
in all, and when two got in the tub, one was left 
out. Although simple, the activity was at least a 
beginning to give a context to math.

I’m planning to stay aware of ways to embed 
similar talk about math into our discussions of 
both fiction and nonfiction texts and to supply 
manipulatives if needed.  Deserts by Gail 
Gibbons in the Avenues D text includes a table 
of average yearly rainfall and speeds of animals 
that could yield some good opportunities for 
students to generate word problems and solve 
them. 

Even if you don’t see yourself as a “math 
person,” looking for opportunities to connect 
math with texts you enjoy may be a good way to 
sneak some in.

Interested in Becoming ESL Certified? 

Because of the great need for ESL 
teachers, educators who currently hold an 
NC state teaching license can add the K-12 
ESL certification to their license by taking the 
Praxis Test: English to Speakers of Other 
Languages (test #5362). This two hour, 
computer-based test has 120 questions in 
four categories: 

1.  Foundations of Linguistics and Language 
Learning 

2. Planning, Implementing, and Managing 
Instruction 

3. Assessment 
4. Cultural and Professional Aspects of 

the Job 

This includes two timed listening portions. The 
test is pass/fail, with a cut point score of 155 
for passing. Your score will flash across the 
screen at the end of the test and be 
automatically reported to the North Carolina 
Department of Public Instruction. 

You can find more information about the 

ESL Praxis test HERE, including sample 

questions. The WS/FCS ESL Department is 
always looking for people who are 
passionate about serving English Language 
Learners. While passing the test is a good 
starting point, we encourage all ESL teachers 
to continue learning and growing as the 
linguistic experts and English Learner 
advocates in their buildings. 

https://www.ets.org/s/praxis/pdf/5361.pdf
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Do you want to Know how to accelerate the English Language acquisition process, 
motivate your English Learners, and improve your teaching practice? 

Location: The Gathering Place, 601 N. Cherry St. (City Mkt.), Winston-Salem, NC 27101, 
adjacent to the Downtown School 
Dates: Tuesday, April 10th and Wednesday, April 11th (Please plan to attend both days) 
From 8:30am-4:00pm sharp
CEU Credits: 13 hours (6 .5 ESL/General & 6 .5 Reading)

Note: You can register via the WS/FCS staff development system. 
The location is listed as other under the title District-wide Elementary
SIOP Training. Please get principal approval for a substitute BEFORE
registering in the system. 

For teachers of English Learners

DISTRICT-WIDE ELEMENTARY 

JOIN US! 

Check out 
the SIOP 
website


